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Abstract 
The objectives of this research were: (a) to describe the types of authentic assessment 
in writing SMA Al Firdaus, (b) to describe the types of authentic assessment in writing 
SMA N 2 Sukoharjo, (c) to describe the similarity and differences between authentic 
assessment in writing in SMA Al Firdaus and SMA N 2 Sukoharjo,(d) to describe the ways 
teacher’s assesses of authentic assessment in writing, and (e) to explore the problems which 
are encountered by teacher and the solutions in applying authentic assessment in writing 
class.  
The type of this research was qualitative research with case study. The data were 
taken from observation in students writing assignment and teacher’s instruction. The 
participants of the study were the students of SMA Al-Firdaus and SMA N 2 Sukoharjo at 
11
th 
grade students. The techniques for collecting data were observation, interview, and
document. The data validity used was data triangulation.  
The findings of this research show that the first types of assessment in writing in SMA 
Al Firdaus, are 1) formative assessment, such as a) classroom task using writing samples 
and portfolio and b) written test. 2) Summative assessment used students’ product and 
presentation. The second, types of authentic assessment in writing in SMA N 2 Sukoharjo, 
they are 1) formative assessment, such as: a) classroom task using writing samples and 
homework using story/retelling text, and b) written test. 2) Summative assessment used 
multiple choices. The third, the similarity between assessment used in SMA Al Firdaus and 
SMA N 2 Sukoharjo is use of essay writing in mid test. The differences SMA Al Firdaus 
used student’s product and presentation as semester test. Meanwhile, SMA N 2 Sukoharjo 
used multiple choices as semester test. The forth, the teacher assessed the students writing 
in SMA Al Firdaus by using analytic score and SMA N 2 Sukoharjo used holistic score. 
The fifth, the teacher’s problems in SMA Al Firdaus and SMA N 2 Sukoharjo were: 
students had limited vocabulary, hard in developing paragraph, used incorrect 
grammatically and diction. The teacher’s solutions were: the students bring dictionary, 
rearranging jumble word, and give exercises.  
Keywords: case study, type authentic assessment, writing score, problems and solutions 
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Abstrak 
Tujuan dari penelitian ini adalah (a) untuk mendeskripsikan jenis penilaian otentik 
dalam menulis di SMA Al Firdaus, (b) untuk mendeskripsikan jenis penilaian otentik dalam 
menulis di SMA N 2 Sukoharjo, (c) untuk mendeskripsikan persamaaan dan perbedaan antara 
penilaian otentik dalam menulis yang digunakan di SMA Al Firdaus dan SMA N 2 
Sukoharjo, (d) untuk mendeskrisikan cara guru menilai penilaian otentik dalam menulis, (e) 
untuk menggali masalah-masalah guru dan  solusinya dalam penerapan penilaian otentik 
dalam  kelas menulis. Jenis penelitian ini adalah studi kasus.  
Jenis penelitian ini adalah kualitatif dengan studi kasus. Data diambil dari observasi 
tugas siswa menulis dan instruksi guru. Subjek penelitian adalah siswa siswi SMA Al Firdaus 
dan SMAN 2 Sukoharjo kelas XI. Teknik pengumpulan data menggunakan observasi, 
wawancara dan dokumentasi. Data validasi yang digunakan triangulasi data. 
Penemuan peneliti ini menunjukan yang pertama jenis penilaian dalam menulis di 
SMA Al Firdaus antara lain1) penilaian formatif, meliputi : a) tugas kelas menggunakan 
contoh menulis, dan portofolio dan b) tes tertulis. Kemudian 2) penilaian sumatif, 
menggunakan produk siswa dan presentasi. Kedua, jenis  penilaian otentik dalam menulis di 
SMA N 2 Sukoharjo antara lain,1) penilaian formatif, meliputi a) tugas kelas menggunakan 
contoh menulis dan pekerjaan rumah menggunakan menceritakaan kembali teks. b) penilaian 
sumatif, menggunakan pilihan ganda. Ketiga, persamaan antara penilaian yang digunakan di 
SMA Al Firdaus dan SMA N 2 Sukohajo menggunakan tes tertulis di mid semester. 
Perbedaan  penelitian ini SMA Al Firdaus menggunakan produk siswa dan presentasi sebagai 
tes semester. Sementara itu SMA N 2 Sukoharjo menggunakan pilihan ganda sebagai tes 
semester. Keempat, guru menilai tulisan siswa di SMA Al Firdaus menggunakan analitik skor 
dan SMA N 2 Sukoharjo menggunakan holistik skor. Kelima, Masalah guru di SMA Al 
Firdaus dan SMA N 2 Sukoharjo antara lain: siswa keterbatasan kosakata, pengembangan 
paragraf, kesalahan tatabahasa, dan pemilihan kata. Solusi guru antara lain: membawa kamus, 
menyusun kembali kata dan memberi latihan lebih. 
 Kata kunci: studi kasus, jenis penilaian otentik, skor menulis, masalah dan solusi 
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I. INTRODUCTION 
In Curriculum 2013 the teacher uses scientific approach in learning process, and then 
the characteristics that are appropriate with level of the competence, such as: in junior high 
school apply cohesive thematic science, social science and subject. Then, learning process 
focussed on the Discovery Learning and Project based Learning. 
Scientific approach related to language skills. There are four language skills, they are: 
listening, speaking, reading and writing. Writing is one of language skills. The students still 
get difficulties in writing. Writing is the mental work of inventing ideas, thinking about how 
to express ideas and organize them into statements and paragraphs that will be clear for the 
reader as stated by Nunan (1991: 88). Writing assessment is often conducted as part of 
district or state wide accountability assessment programs for all students. On the other hand, 
writing assessment can be used to monitor student progress and determine if changes in 
instruction are required to meet student needs.   
 The researcher ensures that writing task reflects the content of the classroom 
instruction and provides sample for students to accomplish the task. Teachers who use 
writing process provide the students a chance to edit and revise as a part of writing 
assessment in order to be authentic regarding the classroom instruction. 
The authentic assessment in writing that is done by teacher in SMA Al Firdaus and 
SMA N 2 Sukoharjo. The types of authentic assessment in writing used writing sample and 
self-assessment. The teacher give the instruction to the student to write essay with free topic, 
and suitable with the material. Authentic assessment itself refers to assessment tasks that 
resemble reading and writing in the real world and at school (Hiebert, Valencia et. al. (1994); 
Wiggins (1993)). Its aim is to assess many different kinds of literacy abilities in contexts that 
closely resemble actual situations in which those abilities are used. Authentic assessment 
reflects student learning, achievement, motivation, and attitudes on instructionally relevant 
classroom activities as stated by O’Malley & Valdez (1996).  
The consideration of the researcher chosen the 11
th
grade as the subject of the study
because the researcher was really sure authentic assessment was applied in assessing of 
writing composition and speaking skill. Assessing writing and speaking skills need criteria 
made by the teacher to assess competency of the student’s achievement. It was appropriate 
with the principle of authentic assessment of writing skill. The students wrote by using 
impromptu spontaneously. It was used to guarantee the originality of the student’s writing. 
In scoring writing, there are two types how to score according to Cohen (1994) and 
Glencoe. Cohen (1994: 142) states three types of rating scales in extensive and intensive 
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generally used in scoring writing. They are holistic, primary trait, and analytic scoring. The 
same with cohen’s theory, Gleecoe’s Type (2010) states that the method to score writing 
assessment use holistic score, analytic score and primary trait score. 
Two important components in the authentic assessment of writing are the nature of the 
task and the scoring criteria. It presents some guidelines for constructing writing tasks, and 
some examples of different types of scoring criteria. Furthermore, it also provides student’s 
development level of writing and the processes the writer uses in it. In implementing  writing 
assessment, the teacher at SMA Al Firdaus and SMA N 2 Sukoharjo give the instruction for 
the student to write essay with free topic, and suitable with the material. 
There are several previous studies which are relevant to the practice of authentic 
assessment. The research views on authentic assessment, e.g Kurniatun (2014), Hidayati 
(2016), Hamami (2007), Fatonah (2013), Al Fama (2015), Fitriani (2015), Charoenchai 
(2015), Kankam (2015), Paragae, et al. (2013), and Khan, et al.  (2012). 
The position of the current study is mostly inspired by the study conducted by Kurniatun 
(2014), (a) research method used qualitative research. (b) the subject of this research at junior 
high school. Meanwhile the current study focuses on authentic assessment in writing class for 
the 11
th
 grade student in SMA N 2 Sukoharjo and SMA Al Firdaus. Hidayati (2016), (a) 
research method used qualitative research and vocational school. Meanwhile the current 
study focuses on authentic assessment in writing class for the 11
th
 grade student in SMA N 2 
Sukoharjo and SMA Al Firdaus. Hamami (2007), (a) research uses qualitative research. The 
secondly, the subject of the research uses junior high school level. Meanwhile the current 
study focuses on authentic assessment in writing class for the 11
th
 grade student in SMA N 2 
Sukoharjo and SMA Al Firdaus. Fatonah (2013), (a) research method used Research and 
Development. (b) the subject of the research used elementary school level. Meanwhile the 
current study focuses on authentic assessment in writing class for the 11
th
 grade student.  
Al Fama (2015), object of the research. Meanwhile the current study focuses on types of 
authentic assessment in writing (a) research method used qualitative. Meanwhile the current 
study used case study. Fitriani (2015), the previous study used (a) object of the research. 
Meanwhile the current study focuses on types of authentic assessment in writing. 
Charoenchai (2015), (a) the method of research used experiment method. (b) Subject of the 
research focused on teacher. Meanwhile the current study focuses on case study and student’s 
writing. Kankam (2015), the research focused on teacher’s perception of authentic 
assessment, while the writer focuses on the authentic assessment of writing. Paragae, et al. 
(2013), the previous research used (a) research method use mix method. Then the current 
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study used case study. and Khan, et al.  (2012) (a) the previous study used action research. 
The current study uses case study. (b) the traditional paper-pencil test with authentic 
assessment resulted in active participation of teachers and students in teaching and learning 
process. The current uses formative and summative assessment. 
Brown (1998: 420) states that assessment is an integral part of the teaching-learning 
cycle, influence and communicate curriculum. Brown (2004: 4) said that assessment is a 
process which covered a much of wider domain in general competence of all skills of a 
language. He added (2004:5) an assessment is not a product but a test is a form of 
assessment. Assessment is a process to ensure that the course or class objectives and goals are 
meat. The examples of assessment; the student’s task should suitable in objective of teaching 
learning process. Gronlud (2003:14) in Hidayati (2016) defines assessment as “the various 
methods used to determine the extent to which students are achieving the intended learning 
outcomes of instruction.” 
From the notions discussed above, it can be summarized that assessment is the sequence 
of the process learning achievement for the student which is referred to the student’s 
achievement through the technique of assessment that consists of test and non-test 
assessment. Assessment is needed to measure the student’s achievement, after teaching- 
learning process has finished which are through classroom task, homework, portfolio, and 
written test. To assess student achievement, a teacher needs some techniques considered as: 
test and non-test assessment. 
The Kinds of Assessment, Brown (2004) mentioned some terms in assessment. It can be 
described as follows: 
1) Informal and Formal Assessment 
(Brown, 2004:6) Formal assessment is produced specifically design to tap into a 
storehouse of knowledge. They are systematic, planned sampling techniques constructed 
to give teacher and student an appraisal of student achievement. (Brown, 2004: 5) stated 
that Informal assessment covers a number of forms, starting with incidental, unplanned 
comments and responses, along with other impromptu feedback or the teacher give the 
tasks directly to the student. Informal assessment includes classroom tasks design. The 
result of the task is making judgement of the student’s competence.  
2) Formative and Summative Assessment 
Brown (2004: 6) stated that Formative assessment is used to evaluate the student’s 
process, competencies and skills. The goal is helping the teacher to continue the growing 
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process. While the goal of summative assessment is to measure the student’s competence 
in mid test or semester test. 
3) Norm: Referenced and Criterion-Referenced Tests 
(Brown, 2004: 7) stated that Norm referenced test means each test taker’s score is 
interpreted in relation to a mean, median standard deviation and percentile rank. The aim 
of this test is used to place test-takers along a mathematical continuum in rank order. the 
typical of norm-reference test are standardized tests like TOEFL (Test of English as a 
Foreign Language) or SAT (Scholastic Aptitude Test). 
While criterion-referenced tests are design to give test-taker feedback, grades and 
specific course or lesson objectives. The parts of teacher are sometimes required in order 
to deliver useful and appropriate feedback to the students. 
4) Traditional and Alternatives Assessment 
According to Brown (2004:13) traditional assessment has characteristic of: one-shot, 
standardized exams, timed, multiple choice format, de-contextualized test items, score 
for feedback, norm-referenced scores, focus on the answer, summative, oriented to 
product, non-interactive performance, and extrinsic motivation for the students. 
The researcher classified types of authentic assessment in writing into three types, they 
are; O’Malley (1995), Brown (2007), and Lund (1997).  
O’Malley’s Type Brown’s Type Lund’s Type 
Oral Interview, Story/Text 




Items, Teacher Observation, 
and Portfolio 
Performance assessment, 
Self and Peer Assessment, 
Portfolio, Journals, and  
Conference and Interview,  
Written Essays, Oral 
Discourse in Physical 
Education, Exhibition 




According to Cohen (1994) and Glencoe (2010) there are two types of scoring writing. 
Cohen’s type (1994: 142) in O’Malley states three types of rating scales in extensive and 
intensive generally used in scoring writing. They are holistic, primary trait, and analytic 
scoring. Holistic scoring uses a variety of criteria to produce a single score. The specific 
criteria selected depend on local instructional programs and language arts objectives. Writing 
is viewed as an integrated score have four elements are: Idea development/organization: 
,Fluency/structure, Word Choice, and Mechanics. Primary score means this type of scoring 
focuses on evidence of the particular trait which is a language based feature emphasizing on 
one or more of the criteria for holistic score indicated. Analytic scoring is separated with the 
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features of a composition into components that are each scored. Analytic scoring guides are 
designed to rate papers on separate criteria. 
Gleecoe’s type (2010: 8) states that the method to score writing assessment use holistic 
score, analytic score and primary trait score. He defines that (2010: 8) Holistic scoring is a 
quick method of evaluating a composition based on the reader’s general impression of the 
overall quality of the writing. Primary trait scoring, which is also known as focused holistic 
scoring, is similar to holistic scoring; it focuses on the most important characteristics of 
specific types of writing. Analytic Scoring is based on an in-depth analysis of aspects of 
writing such as focus/organization, elaboration/support/style, and grammar, usage, and 
mechanics. 
 
2.  RESEARCH METHODOLOGY  
The type of the research is case study because the research explored the information 
deeply by collecting the data from observations, interviews, and document. The object of 
this research is the authentic assessment which used in XI grade science and XI grade 
social science classes of writing in SMA Al Firdaus and SMA N 2 Sukoharjo. The subject 
of the research is an English teacher who taught writing at the first semester in SMA Al 
Firdaus and SMA N 2 Sukoharjo. In this study, there are three kinds of data sources. They 
are informant, document, and event.  
The data sources were taken from informants, documentation and event. The 
technique of collecting data used observation, interview using in-depth interview, and 
checking document using coding. The document are instruments of assessment in writing  
class made by teacher’s copy material, teacher’s workbook, and  assessments used by 
English teacher in writing class. This research uses triangulation to maintain the validity of 
data. This research used Miles and Huberman’s model (1984: 21-23). According them, 
there were four steps in analyzing data. They were: data collection, data reduction, data 
display and conclusion. 
 
3.  RESEARCH FINDING AND DISCUSSION 
Based on the observation, in depth interview and structures interview and document, 
the findings of authentic assessment of writing in SMA Al Firdaus and SMA N 2 




3.1 THE FINDING OF THE RESEARCH 
3.1.1 Types of Authentic Assessment of Writing in SMA Al Firdaus 
The researcher found two types of assessment, used by the teacher:(1) 
formative  assessment and (2) summative assessment. Brown (2004: 6) states that 
formative assessment is used to evaluate the student’s process in teaching 
learning process at competencies and skills.In formative assessment the 
researcher found three types of assessment. They are: such as a) classroom task 
and b) written test. The teacher in SMA AL Firdaus implemented two types of 
authentic assessment in writing. They are: writing sample, and portfolio. 
Summative assessment the teacher used student’s product and student’s 
presentation. 
3.1.2  Types of Authentic Assessment of Writing in SMA N 2 Sukoharjo 
The researcher found two types of assessment, used by the teacher:(1) 
formative  assessment and (2) summative assessment. Brown (2004: 6) states that 
formative assessment is used to evaluate the student’s process in teaching 
learning process at competencies and skills.In formative assessment the 
researcher found three types of assessment. They are: such as a) classroom task, 
and b) written test. The teacher in SMA N 2 Sukoharjo implemented two types of 
authentic assessment in writing. They are: writing sample, and text/retelling text. 
Summative assessment, the teacher used multiple choices test as semester test. 
3.1.3 The  similarity and differences in implementing authentic assessment in 
writing in  SMA Al Firdaus and SMA N 2 Sukoharjo 
No  SM Al Firdaus SMA N 2 Sukoharjo 
1 Formative Assessment using 
classroom task, and written test  
Formative Assessment using 
classroom task, and written test 
2 Summative assessment using 
student’s product and student’s 
presentation 
Summative assessment using 
multiple choice test as semester test 
 
Based on observation and the researcher found types authentic assessments used by 
the teacher were:  writing samples, and story/retelling text. 
Aspect types of authentic writing  SMA Al Firdaus SMA N 2 Sukoharjo 
Story/retelling text,  V 
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Portfolio V  
writing sample V  V  
3.1.4 The Teacher Ways to Assess the Authentic Assessment in Writing 
The teacher assessed the student writing assessment in SMA Al firdaus 
through aspect of writing and rubric. The researcher used theory to score the students 
writing by Cohen. He explained (1994: 142) scoring of writing consists of three they 
were: (a) holistic, (b) primary trait, and (c) analytic scoring. The research found, the 
teacher of SMA Al Firdaus assessed through analytical score. 
Analytic scoring is separated with the features of a composition into 
components that are each scored. Analytic scoring guides are designed to rate papers 
on separate criteria. In analytical score have criteria to score the student’s writing. 
The teacher of SMA Al Firdaus applied analytical score which there is scoring 
criteria to determine the students score. The scoring competence of writing by 
teacher in SMA Al Firdaus, like: spelling and grammar, punctuation, content 
coherence and handwriting tidiness. 
The following of writing test made by the teacher of SMA Al Firdaus 
No  Aspect to score Score maximum Score 
1 Spelling and grammar 5 5 
2 Punctuation 5 5 
3 Content and coherence 5 5 
4 Handwriting tidiness 5 5 
 Total 20 20 
Final score 20 x 5 = 100 
 
The rubric completed with scoring criteria that  it was done by the teacher. It is used 
to assess the students writing 
Organization  
Score  Description  
2 The writing work consists of at least 4 paragraphs, namely:issue, argument 
pros, argument cents, and conclusion 
1 The writing work consists of 3 paragraphs, namely: issue, argument pro, 
argument cont. 






Score  Description  
4 Minor errors in using the words and expressions learned 
3 A few in using the words and expressions learned 
2 Many errors in using the words and expressions learned 
1 Countless errors in using the words and expressions learned 
Grammar 
Score  Description  
3 Minor errors in using the grammar learned 
2 A few errors in using the grammar learned 
1 Many errors in using the grammar learned 
Relevance 
Score  Description  
1 The writing is relevant to the task 
0 The writing is completely irrelevant to the task 
Maximum score: 
Components Mark 
Organization  2 
Vocabulary  4 
Grammar  3 
Relevance  1 
Total  10 x 2 = 20 : 5 = 4 
Very Good  4  fair   2 
Good   3  poor  1 
From the scoring criteria, the teacher applied the scoring criteria of writing in 
assessing the students of writing. The teacher did not write the details of criteria 
in students’ task. The teacher gave score the students writing task, but the teacher 
did not give the scoring criteria. 
The teacher assessed the student writing assessment in SMA N 2 Sukoharjo 
through aspect of writing and rubric. The researcher used theory to score the 
students writing by Cohen. He explained (1994: 142) scoring of writing consists 
of three they were: (a) holistic, (b) primary trait, and (c) analytic scoring. The 
research found, the teacher of SMA N 2 Sukoharjo assessed through analytical 
score. 
Holistic scoring uses a variety of criteria to produce a single score. The specific 
criteria selected depend on local instructional programs and language arts objectives. In 
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SMA N 2 Sukoharjo applied holistic score. The reason is the simple assessment of the 
student writing. The teacher did not give scoring criteria of the aspect of writing.  
The following of the teacher applied holistic score by Cohen 
Aspect  Score   









Based on the observation, the teacher of SMA N 2 Sukoharjo explained 
personal letter, and recount text. The teacher applied the principle holistic score in 
lesson plan, but in students writing task did not give score. The teacher analyzed 
the students scoring by developing idea, structure, word choice and mechanic 
(punctuation).  
3.1.5 Teacher problem’s and solution in implementing authentic assessment in 
writing 
From the observation, the students were asked to write short functional text 
such as biography in SMA Al Firdaus and recount text in SMA N 2 Sukoharjo. Most 
of the students’ problems are: diction, and develop the paragraph. The following 
problems and solutions of authentic assessment in writing, the researcher used 
interview with the English teacher in SMA Al Firdaus.  
The problems faced by teacher in implementing authentic assessment in 
writing refer to the students’ difficulty in teaching-learning process especially in 
writing skill. In SMA Al Firdaus and SMA N 2 Sukoharjo have similarity problems. 
The problems were: students have limited vocabulary, students developing 
paragraph, and student get grammatically incorrect. 
1) The students have limited vocabulary in writing.  
Students have difficulties in expressing their idea in writing. Because of, the students 
did not have enough knowledge about vocabulary. This can be previous from 
students work which supported by teacher’s interview as follow: 
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              SMALFI: the students have limited vocabulary. Sometimes the students write the 
vocabulary is not appropriate with the context of the text. It makes the teacher 
confuse what the writer means.  
 
              SMA2: Like the sample task, the students asked to write recount text based own their 
experiences. The students are confused to determine the word is suitable with 
context of the text. 
 
2) They also got difficulties to choose the right word. Based on the context, the 
students got difficulties to develop the word to sentences from sentence to 
paragraph. This can be previous from students work which supported by teacher’s 
interview as follow: 
SMA2: The student could not develop the paragraph. They feel difficult to develop 
the paragraph when I asked the student to write free writing without give guiding 
questions. 
 
SMA2: Siswa tidak dapat mengembangkan paragraph. Mereka merasa kesulitan 
untuk mengembangkan paragraph ketika saya meminta siswa untuk menulis bebas 
tanpa memberi panduan pertanyaan. 
 
3) The students have grammatical mistakes.  
Most of the students wrote the text was not appropriate with the structure of the 
sentences. This can be previous from students work which supported by teacher’s 
interview as follow: 
SMALFI: The students have limited capability to write grammatical correct 
She create the first indonesian primary school for native girls with no 
discrimination 
SMA2: Before we entered it we gathered to listened the regulation on group one 
guide. 
 
Based on the examples above, 
 SMALFI: she use verb 1 without e/es after subject in simple present for recount 
text. SMA2:, she/he using simple paste tense for biography text and using 
preposition “to”. It should be changed verb 1.  
Based on the teacher’s problems, the teachers have solutions to solve the problems.  
1) Bring dictionary 
To solve problem for who limited vocabulary, teacher asked them to bring 
dictionary or “alfalink”(electronic vocabulary) when the subject of English in 
teaching-learning process. When the students found difficult word, the student 
could open the dictionary and search the meaning. This can be previous from 
students work which supported by teacher’s interview as follow: 
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SMALFI: I always ask the student to bring dictionary or alfalink in 
teaching learning process.  
 
2) Rearrange jumble word  
To solve the problem, for the students limited knowledge to develop the 
paragraph. The solution was: the students were given task to jumble word into 
sentences or jumble sentences into a good paragraph. It was used to make easy 
for the student understand the material. This can be previous from students work 
which supported by teacher’s interview as follow: 
SMA2: Saya memberi latihan kepada siswa untuk mengubah kata menjadi 
kalimat dan mengubah kalimat menjdai paragraph yang padu.  
 
SMA2 : I  give exercises for the students to change jumble word into jumble 
sentence and change the jumble sentences into good paragraph of text. 
 
3) Give extra exercises 
The students made grammatical mistakes. The teacher teaches basic tenses to 
make the students understanding the text. The solution: The students were given 
close procedure, which the students fill in the blank and choose the best answer in 
the box. 
 
3.2 DISCUSSION  
The researcher discusses the research finding of the current study which 
compared with the finding of previous study by Kurniatun (2014), Hidayati (2016), 
Hamami (2007), Fatonah (2013), Al Fama (2015), Fitriani (2015), Charoenchai 
(2015), Kankam (2015), Paragae, et al. (2013), and Comer, et al.  (2016). Then the 
researcher also discusses the theory and the finding of the current study. The 
discussion will discuss: the implementation of authentic assessment in writing, the 
types of authentic assessment in writing, the ways used by the teacher in assessing 
students’ writing, and problems and solutions student’s in implementing authentic 
assessment in writing.  
4. CONCLUSION 
From this study, it can be concluded that the teacher in SMA Al Firdau uses two 
types of assessment, namely formative assessment in the form of students’ classroom task 
and written test.  The type of authentic assessment in writing, the teacher used writing 
sample and portfolio. Then, in Summative assessment teacher used student’s product and 
student’s presentation. The teacher in SMA N 2 Sukoharjo uses two types of assessment, 
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namely formative assessment in the form of students’ classroom task and written test.  The 
type of authentic assessment in writing, the teacher used writing sample and text/retelling 
text. Summative assessment teacher used multiple choice test. 
The researcher found the teacher in SMA Al Firdaus used analytical score. In 
assessing of writing the teacher score students’ writing tasks a teacher should use rubric 
score and description. An ideal rubric score should cover the aspects, criteria, and the 
score. The teacher implements one rubric scores to same rubric score for different type of 
texts. The teacher score the student’s writing based on the student assessment sheet. The 
students do the student’s assessment sheet confirm based on the syllabus. In scoring the 
students’ writing there are two criteria. The student’s writing is appropriate with the 
minimal achievement standard (KKM) determined by that school that is 75 and some 
others student’s writing is not appropriate with it. In SMA N 2 Sukoharjo, the teacher uses 
holistic score. He does not use rubric to score the student writing task. The teacher corrects 
the student task quickly. The teacher does not give score for the student task.  
The problem in applying authentic assessment in writing, they are: the students 
cannot develop the paragraph, the students have limits vocabulary, the students difficult in 
choosing the diction of word and the students have limited knowledge about grammar. 
The solutions that taken by teacher: The teacher asks the students to bring dictionary, the 
teacher gives jumble word, the students are asked to arrange into good sentences. The 
teacher gives more exercises for the students. They are asked to fill in the blank (close 
procedure text). Then, the students are asked to know the meaning and matching the 
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